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Abstract: This article examines teachers' views on linguistic and cultural
diversity of children in preschool and primary school. Teachers' views reveal
that their knowledge is limited and they are asked to teach students based
on their personal beliefs and efforts. The teachers' lack of knowledge about
linguistic and cultural diversity affects both the direct contact they have with
the children and the cooperative relationships with their parents. This implies
communication problems between them which in turn affect the education
of children who have linguistic and cultural diversity. The need for teacher
training is therefore highlighted in order to be able to effectively utilize the
cultural and linguistic capital of children and their families at all levels.
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Bb3rAEAU HA YYUTEAUTE 3A ESBNKOBOTO
N KYATYPHOTO MHOIOOBPA3MUE B NPEAYYNAULLHA
Bb3PACT U B HAHMAAHOTO YHYUAULLE

CmaBpyaa-EAucaBem KaAnuoHg3u

Peslome: Cmamusma pazeaeskga 6b32aegume Ha yaumeaume 3a e3ukoBomo u
kyamypHomo MHO2006pazue Ha geuama 6 npegyuuauwHa Bb3pacm u 8 HayaAHOmMo
yauauwe. Bbzeaegume Ha yuumeaume pazkpuBam, ye mexHume 3HaHus ca
o2paHuyeHu u om msx ce ucka ga npenogaBam Ha yueHuuyume 8v3 ocHoBa Ha
AuyHUME cu y6exkgenus u ycuaust. Auncama Ha NO3HAHUS HA yyumeAume 3a
e3ukoBomo u kyamypromo MHozo06pa3zue ce ompazsaba kakmo na npekust um
konmakm ¢ geuama, maka u Ha omHoweHusIMa Ha CbmpygHuuecmBo ¢ mexHume
pogumeau. ToBa npegnoaaza npo6aemu 6 o6wyBanemo meskgy msix, koumo xHa
cBoti peg ce ompazsaBam Ha o6pazoBanuemo Ha geuama, koumo umam e3ukoBo
u kyamypHo mHo2006pa3ue. Emo 3awo e noguepmana Heo6xogumocmma om
o0yuyeHue Ha yyumeAume, 3a ga mozam me epekmuBro ga uznoazBam kyamyprust
u e3ukoBus kanumaa Ha geuama u mexHume cemeticmBa Ha Bcuuku HuBa.

KnalouoBu gymu: yyumenu, e3ukoBo MHozoo6pazue, kyamypHo MHO2006pa3ue, geua
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INTRODUCTION

In terms of pre-school education, the school comes to "bridge" family
literacy with school by expanding and strengthening family literacy practices
(Kondyli & Stellakis, 2006). According to Hasan (2006), the acquisition of
emerging literacy by young children follows a "natural" course of development.
In particular, the emergence of literacy refers to the first of the two lines of its
evolution (natural exotic) and develops through daily activities, where there is
a significant influence from the circumstances of the individual's social life. The
second line of development of literacy is the specialized or exotic and occurs
through systematic teaching, and follows the first (Hasan 2006).

In terms of cognitive development, children involved in pre-school education
and care are better prepared for primary school. Children acquire strong social
skills, literacy and numeracy skills, richer vocabulary and a desire and curiosity
to learn more. In addition, pre-school education and care have a positive effect
on the child's learning progress in later school life (UNICEF, 2019).

Research conducted on fifteen-year-olds with an immigrant background shows
that the degree of literacy skills acquired in children who participated in pre-school
education and care programs is higher than in children of immigrants who did not
participate (OECD & European Union, 2018). In addition, education is more effective
and efficient, as children attending pre-school are less likely to drop out of school,
repeat classes and more likely to finish Primary and Secondary Education. It is a
powerful strategy that helps all countries meet their goals for primary, secondary
and higher education (UNICEF, 2019). From a financial standpoint, preschool
education and care lay the groundwork for an adult worker who has acquired the
skills needed in a modern job market, such as critical thinking, communication
collaboration, bargaining skills, resilience and creativity (UNICEF, 2019).

TEACHERS' VIEWS ON THE TEACHING
OF REFUGEE CHILDREN IN EDUCATION

Gkaintartzi, Kiliari and Tsokalidou (2015), in their research examine the
views of teachers from all levels of education regarding the teaching of the
mother tongue of immigrant students in Greece. The research was conducted on
kindergarten teachers, teachers and professors during the school year 2010/11
and 2011/12. Data collection tools include questionnaire, observation, free and
semi-structured interviews. According to the results of the research, the teachers
of the present research consider the mother tongue of immigrant students as
an obstacle in learning the Greek language at school and that its learning should
be supported by the local immigrant communities. Thus, the research teachers
are cut off from the responsibility of teaching the mother tongue to immigrant
students and consider that such lessons do not belong to the "normal" school,
but should take place after the end of the daily school curriculum. Furthermore,
the attitudes of teachers, including kindergarten teachers, towards the mother
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tongues of immigrant students reflect the legitimacy of the Greek language as the
only school language and the exclusion of linguistic minorities from the "normal"
school curriculum. The research shows that there is an "invisible" monolingual
attitude of teachers in the teaching of immigrant children, and this is the teaching
of only Greek and that bilingualism is also "invisible" in the Greek public school.
Mattheoudakis, Chatzidaki and Maligkoudaki (2017), explore the views and
practices of primary education teachers regarding the linguistic and cultural
diversity in the Greek school. The sample of the research consisted of eighty
teachers and the questionnaire was used as a data collection tool. Based on
the results, most teachers consider the preservation of the mother tongue and
bilingualism as an obstacle to learning the Greek language. The research also
concludes that the attitudes of teachers towards the use of the motherboard
both at home and at school are not encouraging. Furthermore, the research
showed that the participating teachers do not implement many activities or do
not apply many practices to strengthen bilingualism. Although teachers say they
are trying to adapt their teaching practices to bilingual students, researchers
are skeptical about whether this is the case in educational practice.
Maligkoudi, Tolakidou and Chiona (2018) examined the views and practices
of Primary Education teachers regarding the language development of refugee
students in Greece. In particular, their work is a case study in a primary school in
Macedonia. Five teachers and the principal of the specific school participated in
the research. Interview and observation were used to collect data. The interviews
focused on four areas: a) teachers' profile b) teachers' views on students' bilingualism,
c) teachers' practices in teaching students with different language backgrounds
and d) teachers' attitudes towards language teaching taking into account refugee
students as well. Based on the findings, the research teachers do not seem to adopt
practices that support students' language and cultural background. Teachers say
they are unwilling to "sacrifice" indigenous students' education to help refugee
students join the classroom. The research also concludes that teachers adopt a
"monolingual” educational practice applying the Greek language as if it were the
first language for all students. The researchers note that the application of such a
practice in combination with the low self-esteem of refugee students can create
attitudes of disgust among students about the school and society in general.
Maligkoudi and Tsaousidis (2020) conducted a survey, which examined the
attitudes of teachers who teach in Refugee Reception and Training Structures
(Refugee Education). More specifically, the purpose of the research is to highlight
the attitudes of teachers towards refugee education, language teaching, the use
of children's mother tongue in the classroom and cooperation with students'
families. Conducting in kindergarten teachers, teachers and philologists through
semi-structured interviews. According to the results of the research, among other
things, the attitudes of teachers towards the mother tongue of refugee children are
positive, as they recognize its importance in learning the second language - Greek
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- but also for psychosocial reasons. Regarding the development of cooperation
with the students' families, they did not seem to cooperate with them. Reasons that
hinder this cooperation are attributed to the indifference and lack of a common
language code. Research shows that teachers feel unprepared and unprepared for
the teaching of children who have different linguistic and cultural characteristics
and consider their training necessary. Regarding the challenges faced by the
research teachers, they seem to be related to how the children of refugees and
immigrants see themselves. In particular, they seem to hold a negative attitude
towards the behavior and mentality of students and their families.

Balamanidi and Pozoukidis (2010) seem to reach similar conclusions, who
conducted research, where they examined the training needs of teachers in
intercultural education. The two researchers used the questionnaire as a tool to
collect their data. This research is a case study, which examines 39 teachers of a
school in the city of Kozani. The research questions concerned information about
the description of the sample, teachers 'views on their level of information regarding
intercultural education, their sources of information and questions regarding teachers'
needs for intercultural readiness and competence. Based on the analysis of the data,
it seems that, among other things, the majority of teachers are poorly informed about
issues of intercultural education. Teachers also want to be educated on various issues
related to intercultural education. Researchers point out that teachers do not seem
to be prepared to teach in classes with different linguistic and cultural backgrounds.

Androulakis, Gkaintartzi, Kitsiou and Tsioli (2017) in a recent study examine
the school's relationship with the family and the factors that determine this
relationship. Immigrant parents and teachers were asked about the relationships
that develop between them in the context of family-school cooperation. The
research adopted a qualitative type of data collection approach and specifically free
and semi-structured interviews, individual and group, focus groups, observation
and through written reports of teachers, facilitators and researchers. According
to the results of the research, immigrant parents consider that cooperation with
the school translates as receiving information from teachers about their child's
school progress. Teachers, on the other hand, feel that immigrant parents do
not cooperate with the school because of their lack of interest and distance
from school. However, research shows that the development of relationships
between immigrant parents and teachers is determined by a relationship of
power and 'legitimacy’ of linguistic and cultural capital. In particular, parents'
relationships and communication with teachers are defined and 'controlled'
by the school. The school is the one that will determine in what language and
what rules are required to develop communication, without taking into account
the needs of immigrant parents resulting in limited school family cooperation.

Regarding the general opinion of the kindergarten teachers who apply the
Greek Curriculum, we consider it appropriate to refer to the research of Stellakis
(2012) who researched the views of kindergarten teachers on initial literacy.
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Stellakis (2012) researched the views and practices of nineteen kindergarten
teachers in total who worked in various kindergartens in Syros. In particular,
he examined the views of kindergarten teachers regarding the emergence of
literacy and what knowledge and skills they consider to be most important for
acquisition in preschool. Participants were divided into three groups, where
they were given a large board to record their ideas on how they perceived the
concept of emerging literacy and then to discuss it. This cardboard served as a
map to capture ideas about the concept of emerging literacy. Data processing
was performed by content analysis. Based on the results of the research, it
appears, among other things, that kindergarten teachers associate the concept
of literacy with communication, however, they neglect to connect it with the
written language. Research also shows that kindergarten teachers consider it
very important to acquire decoding skills. Participants do not seem to engage in
literacy activities that link them to communication situations or involve children
in activities that make sense to them. The researcher concludes that the research
educators do not understand literacy as a complex form of language through
the use of written language and adopt an autonomous model of teaching (initial)
literacy, understanding literacy as technical skills of decoding written symbols,
giving written symbols phonemic awareness and in phonological correspondences.

CONCLUSIONS

Considering the multidimensional definition of emerging literacy in
conjunction with refugee education, we understand that there are many
different approaches we can focus on for further research. In addition,
regarding the views held by teachers about initial literacy, it appears that
teachers have limited knowledge and are understood more as technical skills
that the child must acquire (Stellakis, 2012). Thus, teachers approach the
teaching of language based on their personal beliefs or how they see students
with different multicultural characteristics.

Teachers do not manage to cooperate with their students' families due
to language barriers but also by the degree of interest shown by parents in
the education of children. In fact, family-school collaboration-communication
relationships depend on power-relations and ‘legitimization’ of linguistic and
cultural capital. Some of the good practices for the education of refugees and
immigrants are the utilization of the language and culture of the students and
the creation of a safe environment.
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